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On March 7, eighty faculty, staff, and administrators gathered at UW-Fond du Lac for the seventh annual ESFY Spring
Conference. The conferenc¥eahe®emihias :ydavi wasng, Bdegacdhi R &
colleagues from across the UW Colleges share the many ways they engage first-year students.

The openingsession, “Bui l ding Confidence and | nspi rMarmgte—Quoy i osi ty,"” i
Reddinger (English) and Mark Klemp (Chemistry). Using a group of conference participants as a demonstration class, Reddinger

and Klemp demonstrated teaching strategies that help engage students. They then involved the audience in reflecting on the

teaching and learning that happened on stage.

Like the conference, this issue of ESFY Matterdraws our attention to how we can work with our first-year students in ways
that engage them and build a foundation for academic success.

The Way We ESFY Now
Lisa Seale
Interim Associate Vice Chancellor, UW Colleges Office of Academic Affairs

If you are a fan of Anthony Troll ope and RHESAYWE ldva NOWI

some years ago, set in a wildly materialistic Great Britain that has a few eerie echoes to our lives today. With budgets on our

collective mind and a leery sense of caution about the future, we might be forgiven for wondering if the way we ESFY now is

not too idealistic, too lofty in our goals of not just reaching one third of our students, but changing the very foundation of how

these students adapt to college, learn, and launch themselves at their transfer destinations. Well might we wonder, but we

might also remember that the work is hard work and its results are real. The recent ESFY Spring Conference sessions attested

to this, from Institutional Re s e ar cseriesrof asessmeptgoold\he Hadswpdidde i m’ s
ESFY campuses and coordinators,toUW-Fox Val |l ey’ s Joy Perry and -ckdithEC®WOpoug!l as :
Fox in the Woods' successes and chal hdatadgnt sollabomtimgtiieirwae f i nd
into the future. As we move forward, we continue to find new ways to demonstrate that highly interactive teaching methods,
opportunities for students to bond with one another, service-learning experiences, and rigorous academic expectations help

students meet their academic, personal, and

professional goals in and out of the classroom on our

campuses. Our essential focus remains true: to assist

first-year students as they make the transition from
“Reaching At-Risk Students: Student Success Initiatives at UW- their high school or post high school experiences to the

Marathon County,” Joanne Giordano and Holly Hassel college experience. The i i i a
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2 comprehensive curricular and co-curricular nature and
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Learning Outside of the Classroom: Immersion Excursions as its strong focus on fostering the development of

a Rejcention StratP:gy," Ellyn Le'm 6 positive relationships between and among students,
Beyond First-Year Seminar: What Difference Does LEC 100 faculty, staff, and administrators benefits not only our

Make?” Christel Taylor - 8 first-year students, but the UW Colleges as a whole.
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Campus Spotlight

Reaching At-Risk Students: Student Success Initiatives at UW-Marathon County
Joanne Baird Giordano, Lecturer of English, UW-Marathon County
Holly Hassel, Associate Professor of English, UW-Marathon County

Since 2005, the UW-Marathon County campus has engaged in
a series of initiatives to increase the success of under-
prepared and at-risk students. Our efforts began in response
to growing concerns within the English Department about the
success rate of students who test into introductory writing
courses (English 098 or 101) and then struggle to meet the
demands of English 102, the more challenging core degree
composition course. At about the same time, Student
Services on our campus started looking for ways to deal with
an increasing number of students at risk for probation or
dropping out of higher education. In 2007, these two groups
combined their efforts to implement a number of initiatives
designed to increase the success rate of our at-risk student
population: changes to the placement process, augmentation
of supplemental instruction and resources, and restrictions
on course enrollment. We also incorporated our campus
assessment project as a method for evaluating the success of
these measures.

Student Profile

Because such a large percentage of our student population at
UW-Marathon County can be categorized as underprepared
for college-level work, we were especially interested in
developing an infrastructure that would support these
students as they moved through their first year. The chart
below illustrates the class rank breakdown of the Fall 2007
first-year student population.

UW-Marathon County - Fall 2007

Quartile of High Number

School Class

Percentage of first-
year students

First Quartile 94/540 17%

Second Quartile 134/540 24%

Third Quartile 174/540 32%

Fourth Quartile 72/540 13%

No rank 66/540 12%

Of interest to our campus was not only the high probation
rate of our student body (18.5% in Fall 2006) but also the
average profile of our incoming first-year student. With
average ACT reading and English scores of 18, both English

098 and English 101 students are an at-risk population,
meaning they are at risk of academic probation, suspension,
or simply dropping out
placement into their first-year writing courses to make more
informed recommendations about the sorts of resources at-
risk students need to succeed in their college coursework.

Placement Process

A team of readers (two English department faculty members
and our learning resources instructor, who has a background
in developmental writing and ELL instruction) developed a
supplemental process for placement that is centered on a
newly added writing sample. After each placement test
session, Student Services prepares a brief file for each
student that includes a Wisconsin Placement Test results
sheet, a Student Success Plan worksheet with relevant test
scores and high school grades, a writing sample, and a
student survey. The team of readers then makes placement
recommendations not only for first-year composition courses
(drawing upon the measurements described below) but also
for supplemental instruction and other resources that will
add to the likelihood of student success. The team considers
several measures when assessing student placement in their
first-year composition courses:

Wisconsin English Placement Test (WEPT): The WEPT
assesses usage and sentence correction; however,
readiness for college composition courses requires a
much wider range of reading, writing, and critical
thinking skills. Hence, the UW-Marathon County
placement team uses the WEPT score as a starting point
but considers multiple factors in making a composition
placement recommendation.

Writing Sample: \When new first-year students take the
Wisconsin English Placement Test, they are now asked to
complete a short writing sample on an academic topic in
response to a short text. The writing sample and a
student survey help
success in English 098, 101, or 102. The placement team
has been as likely to bump students up to a higher level
course as move them down to a lower level course—but
usually doing so in conjunction with recommended
support courses (described below).

assess



Student Survey: At the time of the placement test,
students fill out a survey that provides the placement
team with each student
recent English courses, previous college experience, and
home language. Students with high school Individual
Education Plans also have an option to request further
information about implementing a college
accommodation plan.

ACT Writing Score: The placement team considers ACT
English test scores in placing some students in
composition courses, especially when there is a wide
di screpancy between a
or high school English grades. ACT research suggests that
students are ready for a degree-credit composition
course if they have an ACT English score of 18 or higher.
(See
https://www.act.org/research/policymakers/pdf/bench
marks.pdf.) UW-Marathon County students with ACT
English scores in the high teens typically test into English
101. Preliminary placement test assessment results for
2008 suggest that a typical UW-Marathon County English
102 student has an ACT English score between 20 and 26
with a few students having much higher scores.

ACT Reading Score: The placement team considers a
student’s ACT reading
for composition and reading courses. The UW-Marathon
County English Department chose to base placement
decisions on ACT reading scores rather than the reading
portion of the Wisconsin Placement Test because the
ACT test covers a wider range of skills, including analysis.
Most English 098 and 101 students on our campus have
ACT reading scores in the high teens although some have
much lower scores. These test scores would suggest that
many of our students are not yet ready for reading
intensive courses their first semester.
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Supplemental Instruction and Resources

In a joint effort between the English Department and Student
Services, UW-Marathon County offers support courses to
provide at-risk and under-prepared students with academic
literacy instruction. Because we are a larger campus in the
UW Colleges, it is possible for us to offer some additional
resources for our students that smaller campuses might not.
At the same time, because non-degree courses are funded
through a cost-recovery protocol, individual campuses have
some flexibility in offering these courses. With some
investment in personnel, smaller campuses may be able to
find ways to offer these resources to students.

Basic Writing Tutorial (English 098ur campus writing
center is the site for a variable credit course, an
individualized and regularly scheduled one-to-one

tutoring session that
writing courses (098, 101, or 102). The course is staffed

with existing IAS personnel in English. A degree credit
writing center course (English 290) is also available for
guldentsatten they dompéete Engish t02 athd for mooes t
advanced students who want to work on individual
writing projects.

adzf GAE Ay 3dzZ £ 2 NR G:SMNEidgual 2 NJ & K
students previously funneled into English 098, our
development writing course, are now potentially placed
into a portfolio-based writing workshop class that

focuses on more advanced writing and reading skills
while addressing usage, conventions, and cultural issues

st ud e that 09&is naW@esgiied ta covkr. EAgEsH 09&indraduces s

students to the basics of academic reading and writing
and the composing process with some attention to
sentence-level conventions. However, many of the
multilingual students at our institution are already
prepared to do college-level reading, writing, and
thinking but may need instruction in language skills
before enrolling in English 102. Students may take the
course two or three times, including when they are
concurrently enrolled in English 101 or 102.

Reading (LEA 101)W-Marathon County offers
students two semesters of reading instruction through
LEA 101 (Speed and Efficiency in Reading). Most

S ¢ 0 r e students takalLKAI 101 gnly pneecbot students fthvae thé o n s

option of enrolling in reading for the entire academic
year without repeating instruction or assignments. The
two-semester LEA 101 sequence provides some high risk
students with additional academic literacy instruction as
they work toward successfully completing English 102
and enrolling in other reading-intensive courses. The
objectives and curriculum for both classes are designed
to help students achieve the UW-Colleges learning
outcomes for composition courses.

Learning Skills (LEA 10Bg¢cause of a high number of
students on probation, UW-Marathon County added a
three-credit learning skills course in 2006. The course is
designed to meet the needs of students who require
additional study skills instruction beyond the one-credit
first-year seminar course. The class is divided into three

ESFY Conference participants serve as students in a

S U P P O fodchng ddrhoHsHafidh bt $he ESFY §hfin Corlfeflenct N €1 1

at UW-Fond du Lac on March 7, 2009.
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self-contained units: 1) time management and study
strategies; 2) reading and test taking; and 3) writing,
research, and critical thinking. When space is available,
students may enroll in LEA 102 for variable credits after
the last day to add regular classes. This option is
especially helpful to students who need to drop a
difficult course after the last add day because they can
maintain full-time student status while working toward
developing the skills necessary to enroll in the dropped
course again and complete it successfully.

Biology Tutorial (BIO 09%ecause of the success of the
Writing Center classes, the campus has recently added a
one-credit non-degree biology course to accompany
Biology 109. Student Services is also tentatively planning
to offer tutorials for additional science courses and is
looking into possible options for similar courses in math.
TRIOThe TRIO program is an active part of our student
success initiatives. TRIO students have the added
benefit of the professional staff and tutors that are hired
to assist them. Students can enroll in TRIO LEA
coursework or simply attend study sessions with a TRIO
writing or math specialists.

Success workshopehe campus offers academic success
workshops for students on probation at the beginning of
each semester. Additional academic success workshops
are available to all students through the campus ESFY
program. The learning resources instructor also offers
additional workshops and drop-in office hours through
the campus Multicultural Resources Center.

Early Alert SystenThe Marathon County campus has
replaced midterm grades with an early alert system to
identify students who are at-risk of failing a course.
During the fifth week, instructors e-mail the Assistant
Director of Student Services with the names of students
who are in danger of not succeeding in their courses.
Student Services then sends a letter to each student
identified by the instructors. Students are then able to
meet with instructors, access campus academic success
resources, and participate in study skills workshops at a
point in the semester when they still have time to
change their study strategies.

Enrollment Restrictions and Curricular Recommendations

Building on the supplemental instruction and more involved
placement process, the UW-Marathon County campus has
implemented stronger recommendations for appropriate
course enrollment for the at-risk student populations. After
reviewing a set of learning outcomes for the first-year writing
courses developed by the campus English Department (and
now revised and adopted at the UWC English Department
level), campus faculty from across the disciplines identified
the reading, writing, and research skills that students should
have mastered in order to be successful in their courses. (See

http://depts.uwc.edu/english/Faculty Materials/Composition
.htm.) From that exercise, Student Services produced a

curricular recommendations chart that advisors are
encouraged to use when helping students enroll in their
courses. In this part of the revised placement approach, at-
risk students are encouraged to do skill-building—taking their
foundation courses like first-year composition and any
supplemental instruction courses (reading, writing tutorials,
study skills, multilingual writing workshop)—before they step
into reading and writing intensive courses.

Challenges

The campus faced several challenges in implementing this
initiative. First, not all students were able to take the writing
sample since students sometimes take their placement
testing at other sites. Second, the Student Success plan and
its use with these recommendations do meet with significant
challenges. Parents and students often do not understand
when remediation coursework is required and will
occasionally resist, sometimes strongly. Efforts are made to
educate parents and students on the placement process but
it can be a challenge to the advisors when working with some
students. Third, there is also the perception that students are
not moving forward since developmental math and writing
courses and learning resources classes will not transfer as
college credit. Parents of traditional age students may find
this especially difficult since they are often very concerned
with tuition and time to degree completion. Students will
speak with advisors and then go home and change their
schedules. An extra effort is being made to educate parents
in this area by making the English recommendations
accessible to parents during the parent portion of New
Student Registration.

Further, occasionally advisors will question the placement
process when the paper summary of student skills simply
does not appear to fit students when they arrive on campus.
Sometimes the student may come in with additional
information that might not have been available during the
initial evaluation. This is where it has been important for an
individual from the placement team to be in attendance
during these registration sessions to discuss differences in
perception of student abilities. It is not uncommon for
placement recommendations to be changed upon meeting
the students.
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Campus Assessment Findings: Assessment of Effectiveness
of Changes

During the 2007-2008 academic year, we used the Campus
Assessment Coordinator (CAC) position that is already funded
by the UW Colleges assessment program to measure the
effectiveness of the above changes. Since one of the five
Campus Assessment options has been to assess written
literacy on campus, this is a natural partnership. We
measured success in several ways.

The research team (CAC, along with members of the
placement team, Associate Dean, and Assistant Director of
Student Services) selected four courses (three social science
and one natural science course) that, hypothetically, should
have been affected by the shift in student placement based
on input from faculty on recommended written literacy and
reading standards for taking the course. These courses were
selected because the change in advising and placement
recommendations should have had an impact on student
success. One consistent variable in the data is the courses
being sampled were taught by the same faculty for Fall 2006
and Fall 2007. We collected the overall student GPA for
several sections of the four courses in order to determine
whether the better placement of students according to their
reading and writing skill level would translate into increased
success in the classroom. Indeed, most data showed that
GPAs in those courses improved between the Fall 2006 and
Fall 2007 classes. Interestingly, the one social science
discipline that did not identify English 102 as a co- or pre-
requisite for the courses showed a marked decline in student
success while those that recommended English 102 as a co-
or pre-requisite showed greater success. Complete data is
available at

http://depts.uwc.edu/english/Faculty Materials/PlacementR

ecsRevs.htm.

Finally, despite data showing that our student population in
Fall 2007 had a higher number of at-risk students (students in
the bottom 2 quartiles of their high school class, for example)
than Fall 2006, our probation rate dropped from 18.5% to
17.5%, and our suspension rate dropped from 5.8% to 3.7%.
The significance of this data is that the overall student profile
was less prepared but our probation/suspension rate was
lower.

This year, we are expanding a survey of first-year composition
students from an electronic version (which had a very low
return rate) to a paper version conducted in class by English
instructors, inviting students to assess the accuracy and
appropriateness of their placement in the writing sequence.

It also asks students to report whether they enrolled in
recommended support courses and how useful those courses
were in helping them be successful in their other courses. The
Campus Assessment Coordinator collected this data during
Fall semester.

Final Recommendations

The UWMC campus found that it was important to have
collaboration between functional units. Representatives from
the English Department, Student Services, Learning
Resources, and Campus Assessment have been involved in
the promotion of these changes geared toward increasing the
success and retention of our at-risk student population.

A more detailed overview of our programs and
recommendations is available on the UWC English
Department website at
http://depts.uwc.edu/english/Faculty Materials/PlacementR

ecsRevs.htm. For additional information, feel free to contact
us at holly.hassel@uwc.edu or joanne.giordano@uwc.edu.

First-Year Seminar Instructor Retreat
Friday, May 1, 2009
UW-Fox Valley

A day of professional development for all who have taught
or will teach First-Year Seminar

For moreinformation, contact Chris Taylor eliristel.taylor@uwc.edu
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Learning Outside of the Classroom: Immersion Excursions as a Retention Strategy
Ellyn Lem
Assistant Professor of English, UW-Waukesha

On a crisp Friday afternoon by the Milwaukee lakefront,
twenty-five English and philosophy students—many of
whom were enrolled in a
Phil osophi cal Apspettfollglstbneds
to guest speaker Joe Campbell, Vietnam veteran, explain
the significance of various monuments at the War
Memorial Center there. Around the same time, LEC 100
students, studying astronomy and philosophy, were
building a scaled model solar system at the Field Station
while other LEC 100 students, studying popular culture
and the liberal arts, took in a screening of Dark Knight

These trips, and ten or so others, occurred in connection
with a campus-wide event called Immersion Excursions
that began five years ago at UW-Waukesha after my
former colleague John Allen and | received one of the UW
Co | | @ran®’ t® Increase Student Engagement (G.I.S.E.).
The idea behind the grant was to find a way for first-year
students, staff, and faculty to spend time together off
campus in order to build stronger connections, not only
between participants but also to the school. Another
important component involved building better community
relations—reaching out to area social service agencies,
cultural institutions, and lesser known local attractions.

Planning for the Fall event usually begins in the Spring with
an information session, handouts, and photographs from
previous years. Faculty
outside of the classroom”
where they would like to take a group of students for a
learning opportunity on a designated Friday afternoon
during the Fall semester. Some of the trips are service-
oriented. Students have cooked a meal for families at the
Ronald McDonald House, played games with residents at
the Veterans’ Administrat
shelters and food pantries. Others choose a destination
that ties directly into course content—education majors
toured a Montessori school; chemistry students visited a
laboratory; modern language students brushed up on
their food vocabulary while dining at German restaurant in
the neighborhood one year and toured the Pabst Mansion
another year. Often, professors and staff members
combine classes for an excursion (e.g., a history and a
literature class went to the Wisconsin Black Historical
Museum); these collaborations create wonderful
opportunities for new students to meet additional

new
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acquaintances and faculty members beyond their classes,
something that is hard to do on a commuter campus when
people teisd ¢o gd' their seperateamayy sooa aftdr the
Weteool day ends.

An important component of the day centers around a
“food feast for all
Field Station, almost a hundred acres of land where

preservation of native plants occurs; this beautiful natural
environment includes hiking paths, a pond, a kiln, and a
classroom. Many excursions take place at the Field
Station itself: art students have taken photographs there;
ceramic students have made their own kiln; the Study
Center always takes staff and tutors for seed collecting at
the Field Station as well, along with a tour by retired
biology professor Marlin Johnson, who lives on the
premises. Tony Landowski, director of the Study Center
and now co-director of Immersion Excursions, explained
that the Immersion Excursion time at the Field Station is a
“ ¢ h a ngeteo kriow students in an out of class
context.” I n addition,
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prairie restoration project provides the group with a
“strong sense of positive
sense of commitment to our natural community and our
obligation to its maintenance. Students are empowered
through this and gain greater understanding of our need

to volunteer in efforts that are global in impact but have

| ocal applications.”
added his own reflections on the experience. He enjoys
not only the “pause in
to talk with people.
“contribute to the heal

t h

t h

This year, the post-trip celebration at the Field Station
incorporated some new elements, which many people
seemed to appreciate. Jazz musicians played while
everyone talked and ate—many around a bonfire with
s'more material on hand.
Schneider and physics professor Margaret Malay
ogani zed solar system t wi
with prizes for students and staff. According to one first-
year student, being a part of a human solar system was
the “greatest experience
services provides basic BBQ staples, groups always are
encouraged to bring delicacies from their destinations
whenever possible. Since
Public Market after we left the War Memorial, students
provided me with suggestions of what local specialties

they thought we should bring to the Field Station: salsas
from El Ray, freshly made hummus, and, of course, cheese
curds.

Andrea Lochen and students chat at the Field Station

On the subject of food, another notable development with
the 2008 Immersion Excursions came from instructors
connecting their excursions with the campus read, The

h Yy A @2 NB Q Rolitiah stieic¥ pfdfessor Margaret
Hankenson, along with Library Director Scott Silet, took
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students to Walnut Way Conservation Corporation, winner
ofrohmef0@lF Chpacel hod'’ a
and a service project. Another trip connected with the
campus read was a tour of locally owned natural food
store that English professor Peggy Rozga arranged for her
students. After their visit, several students used material

people’s values affect

warkahere. w i of
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group visited Milwaukee’

Peggy Rozga with students at a natural food store

Over the years, | have observed so many positive
developments come out of this event. One year, a student
learned of on-campus job opportunities from David
Weber, Computer Director, who came along on an
excursion to a nursing home in Milwaukee. Students
regularly meet people who become long-term friends due
to the amount of concentrated time spent together on the
day. Adult student Lisa
newpeople” was her favorite
added, “1I mmersion Excur si
people together and form
benefits include creating a more personal and individual
relationship between students and faculty. When
students spend time outside of class with their professors
on a joint enterprise, some of the hierarchal disparity goes
away, and teachers can be viewed as more approachable
than they might first appear to new students. Very often
the students who come into my office hours the most and
seek assistance are the ones who went on an excursion
with me. A relationship already has been developed, and
we have a foundation upon which to build.

Evidence that the Immersion Excursions event helps to
build ties and foster a strong commitment to the campus
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comes from testimonials and evaluation feedback.
Professors and staff members sign up year after year and
help recruit new people each time; students unanimously
have expressed a desire to have the event occur more
than just once a year. As first-year student Valerie Vinyard
explained, “I wish we

coul

somewhere every Friday afternoon; | felt like | was in an
episode from the Magic School Bus. ... My experience on
the Immersion Excursion was nothing short of interesting,
emotional, educational,
students come away from school events with that kind of
ankhlsiaspd Noteoften enough. van and go

Beyond First-Year Seminar: What Difference Does LEC 100 Make?
Christel Taylor
Assistant ESFY Coordinator, UW Colleges

In the Fall terms 2003 — 2005, the UW Colleges used the
First-Year Initiative Survey from Educational
Benchmarking, Inc. to gauge student perceptions of the
First-Year Seminar course. For three years, we
consistently found that First-Year Seminar students most
valued:

relevant reading materials,
assistance with time management,
engaging pedagogy, and

help connecting with other students.

After three years with consistent results we then turned in
new directions in assessing First-Year Seminar. Gregg
Nettesheim, Institutional Research, began looking at a
variety of measures, using different perspectives to give us
a rich picture of First-Year Seminar across the UW
Colleges. We had a sense of what was happening in the
class, but we did not know what students were taking
away from the course and how it made a difference in
their overall success.

Assessing performance in course proficiencies

Using the course goals articulated in the First-Year Seminar
Course Guide, a team developed evaluative rubrics similar
to those used for the General Education proficiencies.
Using these rubrics, a pilot assessment was conducted in
Spring 2008 with a more complete assessment in Fall
2008. We will continue to develop assessment rubrics for
the remaining course goals.

Measuring the impact of First-Year Seminar on retention

The Office of Academic Affairs includes enrollment in First-
Year Seminar as one of the variables used when measuring
student retention. Retention of full-time new freshmen

who take First-Year Seminar is compared to full-time new
freshmen who do not. This is done both across all
campuses and for each campus.

Assessing the impact of First-Year Seminar on
performance in other courses

The Office of Academic Affairs continues to examine the
impact that the First-Year Seminar is having on student
performance in other courses. A series of comparisons
have been made, grouping students based on common
course registrations and common entering ability as
indicated by the student
These comparisons look both at comparative performance
in specific courses, and at comparative performance in
courses grouped by breadth designation. A third
comparison looks not at course performance, but rather at
each student’s overal/l
term GPA.

Data on the UW Colleges and for specific campuses is
available in the following Public Folder locations:

Public FoldersA All Public FoldersA Institutional
ResearchA Campus ReportsA Campugy, XXXESFY

and

Public FoldersA All Public FoldersA Institutional
ResearchA UWC ReportsA UWC ESFY

If you have any questions or comments about the reports,
please contact Gregg Nettesheim at
Gregg.Nettesheim@uwc.edu .
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ESFY Mission and Goals
The University of Wi sconsin Coll eges6 fyearsudentg aar
they make the transition from their high school or post high school experiences to the college experience.
This intentional, comprehensive curricular and co-curricular initiative will promote an understanding and
appreciation of liberal education, and will assist students with developing strategies and attitudes that will
maximize academic success. It will familiarize students with campus resources and how to use them, foster
the development of positive relationships between and among students, faculty, staff, and administrators,
and prepare students to become life-long learners, responsible citizens and leaders.
e Promote an Understanding and Appreciation of Liberal Education.
e Engage Students in Academic Pursuits.
¢ Engage Students on the Campus.
e Engage Students in the Community.

¢ Provide Students with the Skills Necessary for Academic and Life Success.

ESFY Staff

Interim Associate Vice Chancellor for Academic Affairs : Lisa Seale
Senior Information Manager: Gregg Nettesheim
Assistant ESFY Coordinator: Christel Taylor

2008 -2009 Campus ESFY Coordinators:

Baraboo/Sauk County: Marc Seals
Barron County:  Tracey Mofle
Fond du Lac: Alayne Peterson
Fox Valley: Gena Frey
Manitowoc:  Jessica Van Slooten
Marathon County: Connie Sexauer
Marinette: Jennifer Flatt
Marshfield/Wood County: Julie Tharp
Richland: Linda Gentes
Rock County:  John Pruitt
Sheboygan: Janette Miller
Washington County: Sarada Prasad ESFY Conference participants engage in the
Waukesha: Christel Taylor opening session by writing and reflecting at the
ESFY Spring Conference at UW-Fond du Lac on
Newsletter Advisory Board: March 7, 2009.

Alayne Peterson, Marc Seals, and Julie Tharp
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